Pupil premium strategy statement — Giles Brook

Primary School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 420

Proportion (%) of pupil premium eligible pupils 10%

Academic year/years that our current pupil premium 2025-2028
strategy plan covers

Date this statement was published December 2025
Date on which it will be reviewed October 2026
Statement authorised by Claire Britnell

Pupil premium lead

Laura Bolton

Governor / Trustee lead

F & P committee

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £59348
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £59348




Part A: Pupil premium strategy plan

Statement of intent

At Giles Brook, we are committed to ensuring that all pupils, regardless of their
background or starting point, are given the support and opportunities they need to
thrive. We recognise that disadvantaged pupils often face complex and varied barriers
to achievement—academic, emotional, social, and economic—and we are determined
to remove these barriers to enable every child to reach their full potential.

Our approach is rooted in high-quality teaching, and targeted academic and pastoral
interventions. We prioritise inclusive classroom strategies and whole-school
approaches that benefit all learners, while ensuring that Pupil Premium funding is used
strategically to address the specific challenges faced by our disadvantaged pupils.

We aim to narrow the attainment gap between disadvantaged pupils and their peers;
ensure that disadvantaged pupils make sustained progress across the
curriculum;support the social, emotional, and mental well-being of disadvantaged
pupils to improve readiness to learn; and promote high aspirations and positive
engagement from families and the wider school community.

We recognise that there is no "one size fits all" approach, and so we are committed to
understanding the needs of individual pupils, monitoring the impact of our actions
rigorously, and continually refining our strategy in response to emerging needs and
evidence.

Ultimately, our intent is that disadvantaged pupils at Giles Brook leave our school with
the confidence, knowledge, and skills they need to succeed in the next stage of their
education and beyond

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1
A significant proportion of our Pupil Premium pupils also have Special

Educational Needs and/or speak English as an Additional Language.
This dual disadvantage affects their ability to access the curriculum fully
and make expected progress without highly targeted, personalised
support.




Persistent underachievement for some disadvantaged pupils suggests
wider barriers such as low self-esteem, limited parental engagement, or
unmet emotional needs. These issues can affect attendance,
engagement, and the ability to retain or apply learning effectively.

3 In year groups where Non-PP pupils are achieving highly, disadvantaged
learners often lag behind, highlighting a need for more responsive
classroom strategies. This includes embedding high-quality adaptive
teaching, scaffolding, and pre-teaching to support access to age-related
content.

4

While positive impact is seen in Reading significant gaps remain in
Writing and Maths across multiple year groups. This indicates a need to
review and refine current intervention approaches to ensure they are
targeted, evidence-based, and consistently effective.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Pupil Premium pupils with additional
barriers, including Special Educational
Needs and/or English as an Additional
Language, will receive highly targeted
and personalised support to enable
them to fully access the curriculum and
make at least expected progress in line
with their peers.

Pupils in this group make expected or
better progress from their starting points
in reading, writing, and maths.

Personalised interventions and targeted
teaching strategies are in place and
demonstrably narrowing the attainment
gap for these pupils compared to their

peers.
1. A significant proportion of our Pupil | |ncreased engagement and participation
Premium pupils also have Special | in lessons, as evidenced through learning
Educational Needs and/or speak walks, pupil voice, and attendance data.

English as an Additional Language.
This dual disadvantage affects their
ability to access the curriculum fully
and make expected progress

Improved confidence and independence
in accessing learning materials and tasks.




without highly targeted,
personalised support.

Disadvantaged pupils with wider
barriers to learning — including low
self-esteem, limited parental
engagement, and unmet emotional
needs — will receive targeted pastoral,
emotional, and family support to
improve their wellbeing, engagement,
and readiness to learn. As a result,
these pupils will demonstrate improved
attendance, participation, and academic
outcomes.

2. Persistent underachievement for
some disadvantaged pupils
suggests wider barriers such as low
self-esteem, limited parental
engagement, or unmet emotional
needs. These issues can affect
attendance, engagement, and the
ability to retain or apply learning
effectively.

Improved attendance and punctuality for
identified pupils, reducing the gap with
non-disadvantaged peers.

Increased engagement in lessons, as
evidenced through learning walks, pupil
voice, and behaviour records.

Enhanced emotional wellbeing and
resilience through pupil voice, wellbeing
surveys, and teacher observations
evidence.

Greater parental involvement in pupils’
learning, shown through attendance at
school events, parent meetings,
engagement with home learning and
regular communication with staff.

Improved academic outcomes over time,
with pupils making expected or better
progress from their starting points.

In year groups where
non-disadvantaged pupils are achieving
highly, disadvantaged learners will
make accelerated progress through the
consistent use of high-quality,
responsive classroom strategies. This
includes adaptive teaching, effective
scaffolding, and pre-teaching to ensure
all pupils can access and succeed with
age-related expectations.

3. In year groups where Non-PP pupils
are achieving highly, disadvantaged
learners often lag behind,
highlighting a need for more
responsive classroom strategies.
This includes embedding
high-quality adaptive teaching,
scaffolding, and pre-teaching to

The attainment gap between
disadvantaged pupils and their non-PP
peers narrows in core subjects,
evidenced by internal and external
assessments.

High-quality adaptive teaching,
scaffolding, and pre-teaching strategies
are consistently observed in lessons and
reflected in planning and pupil work.

Disadvantaged pupils demonstrate
increased confidence and independence
in accessing age-related expectations,
shown through lesson observations, book
scrutinies, and pupil voice.

Improved progress rates for
disadvantaged pupils in reading, writing,
and maths, reducing the attainment gap
with non-disadvantaged peers in




support access to age-related
content.

high-performing cohorts.

Positive pupil voice indicating greater
confidence and understanding of
curriculum content.

Disadvantaged pupils will make
accelerated progress in Writing and
Maths, reducing the attainment gap with
their peers. Intervention approaches will
be reviewed, refined, and aligned with
evidence-based practice to ensure they
are precisely targeted, consistently
delivered, and have measurable impact.

4. While positive impact is seen in
Reading significant gaps remain in
Writing and Maths across multiple
year groups. This indicates a need
to review and refine current
intervention approaches to ensure
they are targeted, evidence-based,
and consistently effective.

Attainment and progress data show a
measurable reduction in the gaps
between disadvantaged and non-PP
pupils in Writing and Maths across all
targeted year groups.

Intervention programmes in Writing and
Maths are regularly reviewed for impact
and adapted to meet pupils’ specific
needs, with clear evidence of
effectiveness through pupil outcomes.

Disadvantaged pupils’ work demonstrates
improved accuracy, fluency, and
application of key skills in Writing and
Maths, as shown in book looks and
moderation activities.

Improved quality and consistency of
interventions, confirmed through
monitoring, staff feedback, and pupil
outcomes. These are clearly matched to
individual needs, based on diagnostic
assessment and progress tracking.

Pupils demonstrate greater confidence
and independence in applying writing and
maths skills across the curriculum.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching

Budgeted cost: £5626.50

Activity Evidence that supports this Challenge
approach number(s)
addressed

ELS KS2 Package The EEF toolkit states that; 1,2,3,4

EEF guide to pupil premium — tiered
approach — teaching is the top priority,
including CPD.

Lighthouse Psychology The EEF Toolkit states that * 1,24

Training The average impact of successful SEL
interventions is an additional four

The ELSA (Emotional months’ progress over the course of

Literacy Support a year.’

Assistant) intervention is
designed to support the
emotional needs of
pupils, delivering
individualised support
programmes to meet the
emotional needs of
children and teenagers in
their settings. In
particular dealing with
issues such as
frustration and building
positive relationships.

Spag.com The EEF toolkit states that 1,3,4
‘Digital technology is associated with

A website where every moderate learning gains: on average,

child in KS2 will be given | a@n additional four months’ progress.

a log in to use in school Evidence suggests that technology

and at home to help approaches should be used to

increase SPAG supplement other teaching,’

knowledge. Data shows
that SPAg results in KS2,
although above average,
continue to be an area



http://spag.com

for development and
lower attainment
outcomes than previous
years.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 35,628

Activity Evidence that supports this Challenge

approach number(s)
addressed

Targeted interventions The EEF toolkit states that; 1,2,3,4

for underperforming PP

;:hzllcijr:ewnrit:;rr]ough 1:1 o EEF guide to pupil premium — tiered

' 9 approach — teaching is the top priority,

including CPD.

Before school booster The EEF toolkit states that 2,3,4

sessions for identified ‘As the size of a class or teaching group

pupils requiring further | gets smaller it is suggested that the

support to make range of approaches a teacher can

progress in KS2 employ and the amount of attention each

(Maths, Reading and student will receive will increase,

Writing) improving outcomes for pupils.

Setting in Maths Year 5 Smaller class sizes mean that teachers 1,2,3,4

to challenge the more
able and support those
who need it in order to
make progress and
achieve ARE but also
higher percentage
achieving greater depth.

and teaching assistants can work more
intensively with smaller groups.

The EEF toolkit states that, ‘small group
tuition is effective and, as a rule of
thumb, the smaller the group the
better.’

The EEF toolkit states that;

‘The impact of mastery learning
approaches is an additional five months
progress, on average, over the course
of a year.’




Targeted language
support for EAL pupils
who are PP (yr1-5) to
support with their
language acquisition.

The EEF toolkit states that

‘Small group tuition is most likely to be
effective if it is targeted at pupils’
specific needs.’

1,3, 4

Third Space online
Maths tutoring 1:1

The EEF toolkit states that

‘Digital technology is associated with
moderate learning gains: on average,
an additional four months’ progress.
Evidence suggests that technology
approaches should be used to
supplement other teaching,’

The EEF toolkit states that

‘Small group tuition is most likely to be
effective if it is targeted at pupils’
specific needs.’

2,3,4

Number stacks

The EEF toolkit states that

‘Small group tuition is most likely to be
effective if it is targeted at pupils’
specific needs.’

1,2,3,4

PP Leader to invite
children to attend a
Homework Club on a
Monday lunchtime.
They will be given
teaching support and
guidance to help
complete their set work
and also offered
support in areas they
feel they are struggling
with.

EEF Homework

‘Homework clubs can help to overcome
barriers by offering pupils the resources
and support needed to undertake
homework or revision’.

PP pupils will be provided with the
required resources to access home
learning activities relevant to their year
group to ensure that all pupils have
equal opportunities to these learning
tasks.

2,3,4

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £18,154



Activity Evidence that supports this Challenge

approach number(s)
addressed

Swan alternative The EEF Toolkit states that * 2

provision The average impact of successful SEL
interventions is an additional four

Small craft groups months’ progress over the course of

across the school with a year.’

identified children with

social and emotional

needs. Children will be

giving the chance to

engage with creative

activities whilst also

having the time to talk,

share emotions and build

trusting relationships.

Year 5 children identified | The EEF Toolkit states that * 2

and invited to a breakfast | The average impact of successful SEL

club with teacher to interventions is an additional four

support behaviour and months’ progress over the course of

well being a year.’

PP Leader to invite The EEF toolkit states that 2

children to attend after | ‘There is a positive impact of physical

School Sports Clubs. activity on academic attainment and

Sports Coachto there is also some evidence that

support the behaviour involvement in extracurricular sporting

and wellbeing of all activities may increase pupil

pupils during PE attendance.’

lessons, sports

interventions and after

school clubs, with a

focus on disadvantaged

pupils, including sports

participation and

leadership skills.

Provision of uniform to Recent Government publications on 2

maintain high
self-esteem and ensure
uniform is accessible to
all.

uniform indicate the importance of
uniform being accessible and affordable
to all — especially disadvantaged pupils.




1:1 time supporting
children (and families)
with emotional needs to
ensure children attend
regularly and are ready
to learn

The EEF Toolkit states that *

The average impact of successful SEL
interventions is an additional four
months’ progress over the course of

a year.’

Support for educational
visits and residentials to
enhance opportunity

PP are given the
opportunity to attend
trips and visits including
residential.

The EEF toolkit states that

‘Participation in outdoor or adventurous
learning improves outcomes by +4
months’

Support for musical
instrument tuition and
clubs

Enrichment activities
offer children a context
for learning and a
stimulus to trigger their
interest which can be
evidenced in pupil
books and data.

The EEF toolkit states that
‘There is a positive impact of physical
activity on academic attainment and
there is also some evidence that
involvement in extracurricular sporting
activities may increase pupil
attendance.’

Milk for KS1 children

“Free milk provision as part of FSM/Pupil
Premium helps to ensure equitable
access to basic nutrition, supporting the
EEF’s mission to ‘level the education
playing field’.”

Total budgeted cost:

£59,408.50
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Strengths in Summer 2025 data:

PP outperforming or in line with peers in years 1, 4 and 5 (Summer 2025)
Reading attainment is 100% at ARE in Year 1,4 and 5

Reading progress is 100% at expected in all year groups for PP

Higher percentage of PP children at ARE in Year 1,4 and 5

Writing progress is 100% at expected in all year groups for PP

Higher percentage of PP children at ARE in Year 1 and 5

Maths progress is 100% at expected in Yr 1,3,4,5,6 (only Yr 6 for Non PP)

Areas to develop from Summer 2025 data:

Years 2 and 3 have widest attainment gaps (all core subjects, esp. Writing and
Maths).

Writing is the most consistent area of underperformance school-wide.
SEN/EAL overlap significantly with PP underachievement.

Year 1 Phonics Test 2025 outcome

All pupils 89.6% (98.4% by end of KS1)

PP _Pupils 100% (5 pupils)

Year 4 Multiplication check

All pupils 70%
PP _pupils 57% (4 out of 7 pupils scored 20+)

Attainment KS2 2025 Data (PP =5 children)

Subject PP children All children Difference
Reading 100% 86% +14%
Writing 60% 88% -28%
Maths 80% 90% -10%

Progress KS2 2025 Data

Subject PP children All children Difference
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Reading 100% 100% 0%

Writing 100% 100% 0%

Maths 100% 100% 0%

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Third Space learning 1:1 Maths tutoring Third space Learning
Times Tables Rockstars Subscription Times Tables Rockstars
Testbase AQA group

White Rose Maths White Rose Education
Essential Letters and Sounds Oxford Owl

Nelson Handwriting Oxford Owl
Numberstacks Number stacks

Jigsaw PSHE JIGSAW PSHE LTD
Spag.com Spag.com
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